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3-year Long-term Pupil Premium Strategy  

Our philosophy 

We believe in maximising the use of the pupil premium grant (PPG) by utilising a long-term 

strategy aligned to the SDP. This enables us to implement a blend of short, medium and long-

term interventions, and align pupil premium use with wider school improvements and 

improving readiness to learn. 

Overcoming barriers to learning is at the heart of our PPG use. We understand that needs and 

costs will differ depending on the barriers to learning being addressed. As such, we do not 

automatically allocate personal budgets per pupil in receipt of the PPG. Instead, we identify 

the barrier to be addressed and the interventions required, whether in small groups, large 

groups, the whole school or as individuals, and allocate a budget accordingly. 

Our priorities 

Setting priorities is key to maximising the use of the PPG. Our priorities are as follows: 

 Ensuring an ‘outstanding’ teacher is in every class 

 Closing the attainment gap between disadvantaged pupils and their peers 

 Providing targeted academic support for pupils who are not making the expected 

progress 

 Addressing non-academic barriers to attainment such as attendance and behaviour 

 Ensuring that the PPG reaches the pupils who need it most 

Barriers to future attainment 

Academic barriers to attainment Non-academic barriers to attainment 

Low levels of literacy Poor attendance 

Poor language and communication skills Poor behaviour 

‘Outstanding’ teaching not present in every 
classroom 

Lack of parental engagement 

Lack of targeted support 
Arriving at school hungry and not ready to 
learn 

Lack of school readiness 
Lack of focus and confidence due to poor 
mental health and wellbeing 

Our implementation process 

We believe in selecting a small number of priorities and giving them the best chance of 

success. We also believe in evidence-based interventions and learning from our experiences, 

which is why we utilise annual light-touch reviews to ensure our approach is effective and we 

can cease or amend interventions that are not having the intended impact.  

We will: 

Explore 
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 Identify a key priority that we can address 

 Systematically explore appropriate programmes and practices 

 Examine the fit and feasibility with the school 

Prepare 

 Develop a clear, logical and well-specified plan 

 Assess the readiness of the school to deliver the plan 

 Make practical preparations 

Deliver  

 Support staff and solve any problems using a flexible leadership approach 

 Reinforce initial training with follow-on support 

 Drive faithful adoption and intelligent adaption 

Sustain 

 Plan for sustaining and scaling the intervention from the outset 

 Continually acknowledge, support and reward good implementation practices 

 Treat scale-up as a new implementation process 

Our tiered approach 

To prioritise spending, we have adopted a tiered approach to define our priorities and ensure 

balance. Our tiered approach comprises three categories: 

1. Teaching 

2. Targeted academic support 

3. Wider strategies 

Within each category, we have chosen three interventions. This focussed approach ensures 

the best chance of success for each intervention.  

Quality of teaching 

1. Professional development: Whole school approaches to English and Mathematics 

have been adopted by the Academy. Training is delivered by external providers where 

required and lead staff, further support and embed outstanding practice. 

2. Encouraging self-led professional development: Teachers monitor their professional 

targets throughout the year on Bluesky. 

3. Support for subject leaders: Time for staff to lead and monitor their subjects, ensuring 

that a cohesive curriculum is delivered to the children and all teachers understand the 

content of the curriculum and how to deliver it.  

Targeted academic support 

1. Structured interventions: School wide interventions from Reception to Year 6 including 

same day catch-up, phonics, reading, writing feedback and maths using TAs. Year 6 

to trial smaller class size in response to data. 
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2. Small group tuition: Introducing targeted English and maths teaching for pupils who 

are below age-related expectations with TAs, teaching staff and on-line tutors. 

3. One-to-one support for disadvantaged pupils: Creating additional teaching and 

learning opportunities using TAs and teachers. 

Wider strategies 

1. Engagement: For parents and pupils. Providing access and workshops for parents. 

Helping pupils access school trips with subsidised rates to ensure all are involved and 

no child misses out because of cost. 

2. Readiness to learn: Introduction of a breakfast club for ‘Leaps and Bounds’, subsidised 

breakfast at ‘The Zone’, bagels at the start of the day 

3. Attendance: Use of Learning Mentors to follow up on ‘Same Day Calling’ and 

encourage and highlight all attendance matters. 

Full planning details for interventions are outlined in the ‘Intervention planning in full’ section. 

Our review process 

Annually reviewing a one-year pupil premium plan and creating a new plan each year is time-

costly and ineffective. This three-year approach allows us to dedicate more time up-front and 

introduce light-touch reviews annually.  

During a light-touch review, we will review the success of each intervention, based on 

evidence, and determine the most effective approach moving forwards – adapting, expanding 

or ceasing the intervention as required.  

Individual targets are set for each pupil in receipt of the PPG and their progress towards 

achieving these targets is analysed at the end of interventions. 

The progress of pupils in receipt of the PPG is regularly discussed with subject teachers. 

Once the three-year term has been completed, a new three-year strategy will be created in 

light of the lessons learned during the execution of the previous strategy, and with regard to 

any new guidance and evidence of best practice that becomes available. Mr J Boyle, Vice 

Principal, is responsible for ensuring a pupil premium strategy is always in effect.  

Accountability 

Ofsted inspections will report on the attainment and progress of disadvantaged pupils in 

receipt of the PPG. 

The school is held to account for the spending of the PPG through the focus in Ofsted 

inspections on the progress and attainment of the wider pupil premium eligible cohort; 

however, they will not look for evidence of the grant’s impact on individual pupils, or on precise 

interventions. 

The school publishes its strategy for using the pupil premium on the school website. 

The annual end of key stage data analysis report contains detailed information on the 

performance of pupil premium children in the academy and compares this with local and 

national measures. Both attainment and progress are reported. 
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The School’s End of Key Stage 2 results are available on our website 

https://www.whitehillacademy.org/academy/pupil-results. These can be compared with other 

schools here: www.compare-school-performance.service.gov.uk 

Our funding 

Funding summary: Year 1 

Total 
number of 
pupils 

631 
PPG received 
per pupil 

£1320 
 
£1900 
(LAC) 

Indicative PPG 
as advised in 
School Budget 
Statement 

£225,720 
 
£45,600 
(LAC) 

Number of 
pupils eligible 
for PPG 

195 
(24 LAC) 

Actual PPG 
budget 

£271,320 

Funding estimate: Year 2 

Estimated pupil numbers 630 

Estimated number of 
pupils eligible for PPG 

195 

Estimated funding £271,320 

Funding estimate: Year 3 

Estimated pupil numbers 630 

Estimated number of 
pupils eligible for PPG 

195 

Estimated funding £271,320 
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1. Quality of Teaching 

1.1 Increase number of outstanding 
teachers 

1.2 Professional Development 

1.3 Support for curriculum leaders 

2. Targeted Pupil Support 

2.1 Intervention and support as part of 
everyday classroom practice 

2.2 Specific academic interventions in 
addition to the timetable 

2.3 Support for Social, emotional and 
physical well-being 

3. Wider strategies 

3.1 Child and Parental engagement 

3.2 Readiness to learn 

3.3 Attendance 
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 1.0 Quality of teaching 

Intended outcomes: 

Increase the number of outstanding teachers and 
support staff through a focus on continued CPD 
and improved curriculum design and content. Success criteria: 

Reduced class sizes show an improvement in 
performance of children. Highly trained and motivated 
teachers and support staff display knowledge and 
confidence when delivering a cohesive, meaningful 
curriculum which engages the children. 

Staff lead: Mr J Boyle, Mr J Armitage 

1.1 Increase the 
number of quality 
teachers and the 

delivery of 
effective funding 

to all children. 

 

 

 

 

 

 

 

Year 1 Year 2 Year 3 

An additional Highly skilled teacher to 
be placed in Year 6. This will reduce 
the pupil staff ratios in this year group.  

Extra teacher in Year 6 who has brought 
knowledge and experience into the role; 
particularly English. The delivery and planning 
has been more consistent across the school and 
progress was being made in the Year 6 cohort. A 
more concrete measurement using assessment 
cannot be made due to the lockdown. 

 

Continue funding an extra class 

teacher in Year 6 for 2020-21 

We considered extending to 4 teachers in Y5 but 

feel that, though the anecdotal evidence is 

strong, we cannot yet extend this. However, we 

will continue with 4 teachers in year 6 for 2020-

21.  

 

Continue funding an extra class 

teacher in Year 6 for 2021-22 

This has had a positive impact on 

behaviour and relationships in Y6, however 

due to another Lockdown affected year the 

impact on academic progress is yet to be 

proven.  

 

Sutton Trust found that, ‘The effects of high quality teaching are especially significant for pupils from disadvantaged backgrounds: over a school year, these pupils 
gain 1.5 years’ worth of learning with very effective teachers. Smaller class sizes mean disadvantaged pupils can access more of teachers’ time with tightly 
focused direct teaching.  
 
An Institute of Education research report, 2002 ‘Pupil Adult Ratio Differences’ concluded that teachers’ perception of stress is related to the number of pupils they 
teach. Smaller class sizes in year 6 therefore limit perceived stress and ensure our teachers are effective. 

Where ratios are significantly improved EEF research shows an improvement of +3 months. 
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Pupil Premium lead to reassess use of 
PP funding with SLT, taking a three-
year strategic view and regularly 
monitoring the impact. 

Three-year plan is in place. Pupil premium plan, 
spending and impact monitoring were all 
assessed by Ofsted in Jan 2020. Need to 
improve ongoing monitoring of minor spending 
requests from staff. 

Utilise existing PP spending and new 
funding to close the gap for all after 
Covid 19 closure. 

Registered interest for National tutoring 
programme September 2020 and for Nuffield 
Early Language intervention scheme. 

This has grown significantly due to the 
pandemic and the ‘Catch-up’ plan now has its 
own document. Catch-up plan now links to 
‘Recovery Premium’. 

 

Utilise both PP and Recovery funds in 
a co-ordinated manner to tackle the 
gaps in children’s attainment and 
learning. 

Regular monitoring and a strategic longer term approach should see sustained improvement in outcomes. Successful approaches can be grown and less 
successful adapted or dropped. Approaches to be based on evidence from EEF and similar – not on hunches. 

1.2 Professional 
Development 

Increased funding and emphasis on 
CPD to raise and maintain standards 
of teaching in every class. Continued 
training to be accessed for the ‘Write 
Stuff’, spelling and delivery of Maths 
Mastery. 

Non-fiction training on the Write Stuff delivered 
and has resulted in a better and more consistent 
whole school approach – witnessed through 
work scrutiny. There is ongoing maths input  

 

CPD on the ‘Write Stuff’ and maths 
mastery delivery is to be sustained. We 
need to refine, develop and improve 
the delivery of these subjects. Ensure 
a consistency of approach amongst 
new and existing staff. 
 
As the pandemic prevailed these areas of CPD 
did not take place however a major review of all 
elements of English is planned. 

A new stronger emphasis on Speech 
and Language development is needed 
in the wake of the pandemic. This has 
begun with Whole school training and 
a review of the teaching of writing. We 
are also increasing training and 
spending in phonics. 
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July 2016 DfE Standard for teachers’ professional development state that: Professional development must be prioritised by school leadership 

EEF key findings state, based on extensive evidence, that schools should: Teach writing composition strategies through modelling and supported practice. The ‘Write 
Stuff’ promotes structured sentence and whole text modelling with an emphasis on expanding children’s vocabulary 

EEF: On average, pupils in schools adopting Mathematics Mastery made more progress than similar pupils in schools that did not adopt the programme.  

‘Good literacy skills underpin academic success in every subject.’ ‘In my view, the most important thing a school can do for its pupils–and for society–is to teach 
them to read and write well.’ Sir Kevan Collins, Chief Executive Education Endowment Foundation.  

Meta-Analysis of research by John Hattie breaks down quality teaching into:  

 Pupils having clear goals/objectives.  

 Teachers providing pupils with modelling/ scaffolding/ appropriate steps to achieve them. 

 

Teaching assistants’ skills to be 
developed through a programme of 
after school funded CPD to increase 
their knowledge, understanding and 
effectiveness. 

This was well received by teaching assistants, 
who began to attend a monthly training 
programme, however the lockdown stopped this 
programme. 

This plan to be re-established for a 
second year to make the best use of 
teaching assistants in closing the 
performance gap for children. 
 
Again this has been stalled due to the pandemic. 
However a structured plan for interventions has 
been drawn up. The delivery of these 
interventions was again affected though.  

A structured approach to delivering 
interventions from trained teaching 
assistants is planned. This involves 
sessions both in the school day and 
afterwards. Impact to be monitored. 

EEF ‘Making Best Use of Teaching Assistants 

School leaders should develop effective teams of teachers and TAs, who understand their complementary roles in the classroom. 

Schools should provide sufficient time for TA training and for teachers and TAs to meet out of class to enable the necessary lesson preparation and feedback. 
Creative ways of ensuring teachers and TAs have time to meet include adjusting TAs’ working hours (start early, finish early), using assembly time and having TAs 
join teachers for (part of) Planning, Preparation and Assessment (PPA) time. 

The school will pay TAs additional time to attend regular training. Teachers and Teaching assistants use assembly time to discuss planning and pupil progress. 
TAs run well-structured programmes which support the learning they see in class and also same day catch up sessions. 

1.3 Support for 
Curriculum 

Leaders 

Curriculum leaders to have time, 
support and training to enable them to 
prepare for internal or external ‘deep-
dives’ on their subject. Leaders will 
take ownership of their subject; 
policies, rationale and a long term plan 
which demonstrates deep a sequential 

Provide time and structure for TLRs 
and subject leads to continue the task 
of developing and monitoring their 
subjects under the guidance of the VP 
in charge of curriculum. 

 

An adjustment has been made to the 
roles and responsibilities of assistant 
heads. They will, under the guidance of 
the heads of KS1&2, monitor teaching 
and learning from EYFS to Y6. They 
will use the knowledge and expertise of 
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plan for learning will all be in place. 
They will participate in the scrutiny of 
their subject across the whole school. 

Subject leaders have completed their rationales 
and knowledge organisers. A timetable of deep-
dives was drawn up and put into practice. 
Subject leads were directly involved in the 
successful Ofsted inspection. 

Knowledge organisers are now used across 
subjects. Subject moderation was affected by 
Lockdown. 

Extra ‘Flashback’ questions have been 
developed for subjects across the curriculum to 
embed knowledge, 

the curriculum leads to enable them to 
carry this out efficiently. 

 

From Ofsted Inspection Framework 2019:  
Intent: leaders take on or construct a curriculum that is ambitious and designed to give all learners, particularly the most disadvantaged. The curriculum is 
coherently planned and sequenced towards cumulatively sufficient knowledge and skills for future learning. Teachers have good knowledge of the subject(s) and 
courses they teach.  
Leaders provide effective support for those teaching outside their main areas of expertise 
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Light-touch review 
notes 

Annual review notes: 

 

Annual review notes: 

 

Final review notes: 

 

1.1 Extra teacher in Year 6 has been a success 
as evidenced through deep-dive feedback and 
evidence of teacher workload and decrease in 
pupil:teacher ratio. 
Pupil premium plan has been kept updated and 
was reviewed by Ofsted in January 2020 
inspection. 

We are continuing with an extra teacher in Y6 
even though we haven’t seen ‘Sat result’ 
evidence. We believe that it does make a 
difference to children socially, emotionally and 
academically being in a smaller class. 

End of year – Year-group data held up 
comparatively well; the RWM was the highest of 
any year group, as was the Reading and Writing. 

NELI programme was run but disrupted, we also 
found it difficult to staff in the circumstances of 
restricted bubbles  

 

1.2 Maths teaching is becoming more consistent 
and as children are moving up a year they are 
retaining more skills – this indicates that 
‘mastery’ is being achieved. 
     Non-fiction training was delivered to all 
teaching staff and this has meant that non-
fiction writing lessons now have improved 
structure and consistency across year groups 
and phases. 
       There isn’t enough evidence from 2019/20 to 
show whether this is a success as it had only 
just started. However it was well received by 
staff and seems to be the best vehicle for 
Professional Development amongst TAs without 
them being missing from class. TAs are the 
single largest spend from PP funding – so to 
increase and sustain their effectiveness it is 
crucial that we invest in their development. 

 

Training opportunities were extremely limited 
last year due to continued disruption. 

Teachers had to develop their teaching using 
online platforms 

 

1.3 Ofsted 2020 ‘All subjects have been carefully 
planned. Leaders have identified the most 
important content to be covered in each subject.’  

Curriculum planning and organisation has been a 
success, however the curriculum needs to be 
constantly monitored and improved. 

Knowledge organisers are now used across 
subjects. Subject moderation was affected by 
Lockdown. 

Extra ‘Flashback’ questions have been 
developed for subjects across the curriculum to 
embed knowledge, 
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Light-touch review 
overall assessment 

The intervention is performing: 

 Far above expectations  

 Above expectations  

 As expected √ 

 Below expectations  

 Far below expectations  

The intervention is performing: 

 Far above expectations  

 Above expectations  

 As expected  

 Below expectations √ 

 Far below expectations  

The intervention is performing: 

 Far above expectations  

 Above expectations  

 As expected  

 Below expectations  

 Far below expectations  
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Anticipated 
expenditure 

Year 1 £ 73,598 Year 2 £ 109,252 Year 3 £ 111,159 

Total anticipated 
expenditure: 

£ 294,009 

Actual expenditure 

Year 1 £54411 Year 2 £59,447 Year 3 £ 

Total actual 
expenditure: 

£113858 
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Category: 2.0 Targeted Pupil Support 

Intended outcomes: 

There is a structured programme of targeted 
support delivered by trained staff. This support 
complements the class teaching and does not 
detract from the broad and balanced nature of our 
curriculum. 

Success criteria: 

Over time the number of children at risk of falling 
behind reduces. Children who participate in 
interventions are able to close the gaps in their skills 
and knowledge. 

Staff lead: Mr J Boyle, Miss F Alcock, Mr R Mulhall 

2.1 Intervention 
and support as 
part of everyday 

classroom 
practice. 

 

 

 

 

 

 

 

Year 1 Year 2 Year 3 

Teaching assistants deployed across 
all year groups. They will support 
learning in class and run a programme 
of structured interventions and same 
day maths catch-up in the afternoons. 

TA timetables in place. Training given to TAs. 
Same day maths catch up is happening. A 
structured programme of academic 
interventions is being delivered and monitored.  

 

Support assistants deployed across all 
year groups and special consideration 
given to how they work within bubbles. 
They will support learning in class and 
run interventions and same day maths 
catch-up in the afternoons within their 
class bubble. The scope of these 
interventions may change as working 
practices around Covid allow. 

Support assistants played a vital role in keeping 
the school open for Key-workers during the 
pandemic. Maths catch-up happened when 
allowed but staff were limited to their own 
bubble. 

 

Teaching assistants deployed across 
all year groups. They will support 
learning in class and run same day 
maths catch-up in the afternoons. 

Level 4 teaching assistants will run a 
programme of structured interventions 
2 afternoons per week.  

 

EEF ‘Making Best Use of Teaching Assistants 

School leaders should develop effective teams of teachers and TAs, who understand their complementary roles in the classroom. 

Schools should provide sufficient time for TA training and for teachers and TAs to meet out of class to enable the necessary lesson preparation 
and feedback. Creative ways of ensuring teachers and TAs have time to meet include adjusting TAs’ working hours (start early, finish early), using 
assembly time and having TAs join teachers for (part of) Planning, Preparation and Assessment (PPA) time. 
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The school will pay TAs additional time to attend regular training. Teachers and Teaching assistants use assembly time to discuss planning and 
pupil progress. TAs run well-structured programmes which support the learning they see in class and also same day catch up sessions. 

 

Writing feedback time will be built into 
the timetable using HLTAs to provide 
cover. This will begin in Year 6 and its 
effectiveness monitored to determine 
rolling out to further year groups. 

There were 2 teaching assistants across 4 classes 
in Y6 and this wasn’t put into place ahead of the 
shutdown. 

 

Teachers are to identify 4 children in 
their class who have dropped back 
based on previous data or empirical 
evidence in class post-lockdown. These 
children are to receive weekly 
additional OOSH tutoring. 

Teachers ran after school clubs for the identified 
children during the Autumn term – in fact these 
were the only after-school activities to remain. 
Unfortunately these ended from January 
onwards. While these were in place engagement 
was good. 

Teachers are to identify a group of 
children in their class who have fallen 
back in their writing based on previous 
data and transition information. 

These children are to receive weekly 
additional OOSH tutoring in writing for 
one term. 

2008, the National Foundation for Educational Research & TDA, found that, ‘a culture of mentoring and coaching will, over time, have an impact on young people 
and their learning.’ 

Feedback studies tend to show very high effects on learning. 

2.2 Delivery of 
Specific Academic 

interventions in 
addition to the 

timetable 

Intervention lead co-ordinates 
programme across KS1&2. Data is 
analysed and children chosen for a 
variety of interventions. The impact of 
these assessments and the 
effectiveness of their delivery is 
monitored. Children do not undertake 
more than one academic intervention 
during the normal timetable. 

Data on and effectiveness of interventions and 
their effect is gathered and analysed on a termly 
basis. We just managed to administer the Spring 
assessments before lockdown. 

Intervention lead co-ordinates 
programme across KS1&2. Data is 
analysed and children chosen for a 
variety of interventions. The impact of 
these assessments and the 
effectiveness of their delivery is 
monitored. Children do not undertake 
more than one academic intervention 
during the normal timetable. 

Careful plans were in place for identified 
children however the role out was limited by 
restrictions. In the summer term maths tutoring 
was run and its impacted measured. Although 
the children didn’t appear to move on, in fact 

Intervention lead co-ordinates 
programme across KS1&2. Data is 
analysed and children chosen for a 
variety of interventions. The impact of 
these assessments and the 
effectiveness of their delivery is 
monitored. Children do not undertake 
more than one academic intervention 
during the normal timetable. 
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they scored better than the cohort average, so in 
that respect it arrested a decline. 

EEF Report on Effective use of Teaching Assistants: ‘Targeted interventions in one-to-one or small group settings shows a consistent impact on attainment of 
approximately three to four additional months’ progress (effect size 0.2–0.3). Crucially, these positive effects are only observed when TAs work in structured 
settings with high quality support and training. 

The key is to ensure that learning in interventions is consistent with, and extends, work inside the classroom and that pupils understand the links between them. 

 

Academic interventions include 
phonics (extra member of staff), get 
writing (KS1 learning mentor) and fresh 
start (KS2 learning mentor). These are 
to supplement the interventions 
delivered by teaching assistants. 

These were running successfully prior to 
lockdown. 

 

This will continue into 2020-21 but is 
affected by restrictions around mixing 
bubbles. Some staff resource is 
temporarily diverted to run Leaps and 
Bounds for y3 while restrictions are in 
place. 

Leaps and bounds was supported for 2020-21 
but by the summer term we were reintegrating 
the majority of children back into the classroom. 

Academic interventions include reading 
(level 4 teaching assistants). 

 

Our phonics results have been consistently above national average. EEF KS1: “Systematic phonics approaches explicitly teach pupils a comprehensive set of 
letter-sound relationships through an organised sequence. A phonics programme will only be effective if it is delivered using effective pedagogy.” We have an extra 
phonics specialist TA and highly trained learning mentor who support KS1. 

Our own evidence has shown the effectiveness of Get Writing in KS1. Children on the programme made accelerated progress and gained confidence and self-
editing skills. 

EEF evidence states: “Fresh Start shows considerable promise as an effective catch-up intervention for low-attaining readers at the transition phase from primary 
to secondary school.” We currently run the programme in Y5&6. 
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Online maths tutoring will be delivered 
after school to Year 6 children for two 
terms. Results will be analysed for 
expansion to Year 5. 

This is being delivered to 21 children in Year 6 
on a regular basis. 

 

 

 

Online maths tutoring will be used 
again in 2020-21. We have learnt to 
choose the children carefully taking 
into account factors other than ability. 
We may also use the National tutor 
programme when details are made 
available. 

This was delivered to 9 children for 15 hours 
each. The tutoring kept the children’s scores 
above the progress made by the Y5 cohort. 

In person maths tutoring will be 
delivered by the White Rose Maths Hub 
in collaboration with the National 
Tutoring programme. This will be aimed 
at UKS2 and children will be chosen 
carefully based on regression due to 
school closure.  

Evidence From Rising Stars: In a trial of Third Space Learning completed alongside Rising Stars, schools taking part chose pupils who they identified as on the 
cusp of meeting Year 6 expectations. The pupils then received 14 weeks of one-to-one intervention with Third Space Learning and were assessed at the start, 
mid-point and end using PUMA tests. 

Pupils made an average of 7 months progress in just 14 weeks by using Third Space Learning’s interventions. 

2.3 Support for 
Social Emotional 

and Physical Well-
being. 

Pastoral lead will support a number of 
identified children. They will be 
supported with access to activities 
such as Forest School and Boxing plus 
interventions including Mental Health 
Awareness and Worry Group. 

All interventions up and running in Autumn 
2020. 

 

 

 

 

Forest school tutor retained pending 
easing of restrictions on outside tutors. 
Well-being groups will restart and be 
run internally by support staff. 

We had restrictions on outside adults coming 
into school and on mixing bubbles – whilst the 
tutor’s services were retained, sessions were 
not delivered. 

Learning mentors will support families, 
and help overcome anxieties which 
have grown or emerged during 
Lockdown. Forest School will start 
again both as part of children’s 
provision and as a reward. 
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Sir Kevan Collins, EEF chief executive, comments: “Any primary school teacher will tell you that, alongside the ‘core business’ of teaching literacy and numeracy, 
a large and often unrecognised part of their job involves addressing children’s emotional, social and behavioural needs. This is especially important for children 
from disadvantaged backgrounds and other vulnerable groups.” 

Dr Jo Casebourne: The evidence linking social and emotional skills in childhood with improved outcomes at school and in later life is extensive. Good social and 
emotional skills are associated with a range of positive outcomes including good physical and mental health, academic achievement, reduced involvement in 
crime, and higher income. 

EEF evidence on forest school: Overall, studies of adventure learning interventions consistently show positive benefits on academic learning. On average, pupils 
who participate in adventure learning interventions make approximately four additional months’ progress. There is also evidence of an impact on non-cognitive 
outcomes such as self-confidence. 
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Light-touch review 
notes 

Annual review notes: Annual review notes: Final review notes: 

2.1 Intervention and support programme was 
well organised and reviewed – progress was 
logged by intervention lead. 
TAs’ time is used very effectively; supporting in 
maths and English am, running structured 
interventions and SDCU maths pm. 
Writing feedback time was not started. 

TAs kept the school open for Key-workers in 
difficult times. In some cases TAs oversaw 
classes while isolating teachers taught online to 
their class in school. 

Teachers ran interventions after school in the 
Autumn for identified children.  

 

2.2 Intervention and support programme was 
well organised and reviewed – progress was 
logged by intervention lead. The child’s 
curriculum was not narrowed as they only 
accessed one intervention at a time. 
Extra phonics support targeted ch who were 
making slow progress from Recpetion into Y1 
and recovered phases until ch were competent – 
this worked well. Get writing showed progress in 
KS1 and a mixed age group accessed Fresh 
Start in KS2 and they gained confidence and 
skills. 
Maths tuition showed that the majority of 
children who took part made more points 
progress than their peers – however it wasn’t 
suitable for all. 

Intervention was again very carefully planned 
but was difficult to action under the restrictions. 

Online maths tuition was offered in school 
during the summer term and this showed 
positive results – though operationally it was a 
challenge at times. TAs helped facilitate this. 

 

2.3 Outdoor learning and forest school really 
engaged the PP ch who accessed it – they grew 
in confidence and resilience. Boxing was enjoyed 
by ch, who became fitter and ore confident – 
there’s always demand for places! 

We had restrictions on outside adults coming 
into school and on mixing bubbles – whilst the 
tutor’s services were retained, sessions were 
not delivered. 

 

Light-touch review 
overall assessment 

The intervention is performing: 

 Far above expectations  

 Above expectations  

 As expected √ 

 Below expectations  

 Far below expectations  

The intervention is performing: 

 Far above expectations  

 Above expectations  

 As expected  

 Below expectations √ 

 Far below expectations  

The intervention is performing: 

 Far above expectations  

 Above expectations  

 As expected  

 Below expectations  

 Far below expectations  



 

Whitehill Community Academy 

 

Anticipated 
expenditure 

Year 1 £ 182,900 Year 2 £ 163,600 Year 3 £ 165,400 

Total anticipated 
expenditure: 

£ 511,900 

Actual expenditure 

Year 1 £161982 Year 2 £165212 Year 3 £ 

Total actual 
expenditure: 

£327194 

 

  



 

Whitehill Community Academy 

Category: 3.0 Wider Strategies 

Intended outcomes: 

We will enrich opportunities for children with 
access to a wide range of books, music, trips and 
an OOS/holiday club. We will engage with families 
and offer support with uniform and attendance. 

Success criteria: 

Children make full use of the books and enjoy 
reading. All children will have access to a range of 
well-planned trips which will enhance their life and 
learning experiences. Punctuality and attendance is 
maintained and successful links forged with families. 

Staff lead: Mr J Boyle, Miss R Woodhead, Mrs J Filby, Miss J Ackroyd, Mrs Farrar 

3.1 Child and 
Parental 

Engagement. 

 

 

 

 

 

 

 

Year 1 Year 2 Year 3 

We will redevelop the libraries in KS1 
and KS2, plus make a wider selection of 
books available in EYFS. Reading clubs 
will begin and we will look into building 
upon reading pack such as BookStart 
for children beyond EYFS. 

 

Both libraries reorganised and restocked. 

Boys Y6 reading club ran for several weeks. 

 

 

We want children to handle, and enjoy 
the books. There will be wear and tear 
and losses to the stock which will mean 
that replacement books and new titles 
will need to be purchased. 

Reading club to run again and provide 
books. 

 

 

 

Substantial investment made in 
phonics and to provide books for home 
at the exact phonic level to match the 
children’s learning. 

 

Psychologist Keith Stanovich found that pupils who learn to read well early tend to do better as they move through school. This is because pupils who read well 
read more and vice versa. The gap between those that read well (and those that read less) grows exponentially as children get older, creating problems not just in 
reading but in accessing and engaging with the curriculum. 

 



 

Whitehill Community Academy 

Some pupil premium children will be 
funded to participate in the Rock 
Steady Programme. 

Two places were funded by PP. 

 

This will be funded again subject to 
Rock Steady tutors coming into school. 

Rock Steady will return to school 
September 2020 and funded PP places 
will remain. 

The EEF findings are that arts based interventions have little effect on academic progress, however we see it as a route to engage children in school and learning. 

Some children may have their 
attendance at the Zone and Holiday 
Club part funded. 

Five children had their places funded. 

 

Some children may have their 
attendance at the Zone funded. We will 
look into creating a holiday/learning 
club to support children. 

A weekly well-being club was run over the 
summer. Some zone payments continued to be 
funded by PP. 

We will continue to fund some 
attendance at the Zone. We will set up a 
half-term sports club and further well-
being holiday clubs. 

 

Children are supported with a safe and structured environment outside of school hours. This builds a relationship with both the child and the parents. 

3.2 Readiness to 
Learn 

Funding will be used to subsidise/pay 
for participation on school trips. This 
would include short local trips to 
develop language, vocabulary and 
experience in EYFS through to 3-Day 
residential trips in Year 6. 

Some trips including the residential were part 
funded by PP. 

 

 

Funding will be used to subsidise/pay 
for participation on school trips. This 
would include short local trips to 
develop language, vocabulary and 
experience in EYFS through to 3-Day 
residential trips in Year 6. 

School trips were suspended during this school 
year. There was a single Y6 trip and some places 
were subsidised on this. 

Funding will be used to subsidise/pay 
for participation on school trips. This 
would include short local trips to 
develop language, vocabulary and 
experience in EYFS through to 3-Day 
residential trips in Year 6. 

 

Research has shown that there can be a significant difference in vocabulary of different groups. The Early Catastrophe Paper (Hart and Risley, 2003) reports: 
Vocabulary (at age 3) of a child from a disadvantaged family: 500 words Vocabulary (at age 3) of a child from a professional family:1,100 words It is important to 
develop and increase all pupils vocabularies. 



 

Whitehill Community Academy 

Children and families will be given 
financial help where needed to ensure 
children have the correct uniform, PE 
kit and footwear. 

 

Children and families will be given 
financial help where needed to ensure 
children have the correct uniform, PE 
kit and footwear. New PE kit offered in 
autumn term to PP families. 

 

Children and families will be given 
financial help where needed to ensure 
children have the correct uniform, PE 
kit and footwear. New PE kit offered in 
autumn term to PP families. 

 

The school has a commitment to upholding and enforcing its uniform policy. EEF states that school uniform ‘can be successfully incorporated into a broader school 
improvement process which includes the development of a school ethos and the improvement of behaviour and discipline.’ To that end we will support PP children 
and their families to follow the policy. 
 

Funding may be used to support 
attendance at the Zone breakfast club. 
A further breakfast club is run within 
Leaps and Bounds in addition to the 
free bagels provided to Year 5 and 6 
children. 

 

Continued breakfast club support. Continued breakfast club support. 

The EEF found that breakfast clubs that offer a free and nutritious meal before school can boost reading, writing and maths results by the equivalent of two months 
progress per year. 



 

Whitehill Community Academy 

3.3 Attendance  

Learning Mentors in both key stages 
promote the importance of attendance. 
They monitor attendance on a daily 
basis and act on our First Day Calling 
procedure. They also run mini-bus pick-
ups for identified children and families. 

 

 

 

 

 

 

 

 

 

Learning Mentors in both key stages 
promote the importance of attendance. 
They monitor attendance on a daily 
basis and act on our First Day Calling 
procedure. The mini-bus pick-ups for 
identified children and families will 
restart when restrictions allow. 

 

Learning Mentors in both key stages 
promote the importance of attendance. 
They monitor attendance on a daily 
basis and act on our First Day Calling 
procedure. The mini-bus pick-ups for 
identified children and families will 
restart in September 2021. 

 

The Department for Education (DfE) published research in 2016 which found that: “The higher the overall absence rate across Key Stage KS2 and KS4, the lower 
the likely level of attainment at the end of KS2 and KS4 
Pupils with no absence are 1.3 times more likely to achieve level 4 or above, and 3.1 times more likely to achieve level 5 or above, than pupils that missed 10-
15% of all sessions 
 
Research has also shown that children who are not in school can become vulnerable. For example, children who play truant are more likely to be drawn into crime 
than those who do not. 

 

  



 

Whitehill Community Academy 

Light-touch review 
notes 

Annual review notes: 

 

Annual review notes: 

 

Final review notes: 

 

3.1 KS1 & 2 libraries restocked and heavily used 
with children reading at least three times a week. 
Reading club regularly attended by 12 boys who 
kept a book and dictionary. 
Bookstart type scheme not set up before year 
end. 
RockSteady – 2 children received funded places. 
Five children had breakfast and holiday club 
spaces funded. 

The planned library spend and Rock Steady 
sessions didn’t happen last year. 

Zone payments were made for some PP 
children. 

A well-being club ran every week for 5 weeks 
over the summer holidays. This was full every 
day that it ran and helped children keep in 
contact with school and eased transition 
worries. 

 

3.2 Trips subsidised throughout the year. 
Funding helped pay for places on residential 
trip, though this was cancelled due to lockdown. 
Uniform, including shoes and PE kit was 
provided through PP funding and the learning 
mentors. 
Breakfast club established for vulnerable 
children in Leaps and Bounds, boosting 
attendance and readiness to learn. 

Uniform, including shoes and PE kit was 
provided through PP funding and the learning 
mentors. 
Breakfast club continued for vulnerable children 
in Leaps and Bounds, boosting attendance and 
readiness to learn in the summer term. 

 

3.3 Attendance was at 97% before lockdown in 
March. During partial lockdown the school 
organised 23 bubbles with space for 250 children. 
Mini-bus pick-ups helped families to arrive 
punctually and improve their attendance. 

Attendance for last year was around 93.5% 
which against a background of a global 
pandemic is impressive. The bonds we form 
through our learning mentors is central to this. 

 

Light-touch review 
overall assessment 

The intervention is performing: 

 Far above expectations  

 Above expectations  

 As expected √ 

 Below expectations  

 Far below expectations  

The intervention is performing: 

 Far above expectations  

 Above expectations  

 As expected  

 Below expectations  

 Far below expectations  

The intervention is performing: 

 Far above expectations  

 Above expectations  

 As expected  

 Below expectations  

 Far below expectations  

  



 

Whitehill Community Academy 

Anticipated 
expenditure 

Year 1 £ 31,000 Year 2 £ 25,500 Year 3 £ 25,500 

Total anticipated 
expenditure: 

£ 82,000 

Actual expenditure 

Year 1 £27013 Year 2 £20045 Year 3 £ 

Total actual 
expenditure: 

£47058 

 

 

 


